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IB Diploma Programme

The position of TOK in the framework of the IB Diploma Programme

- The IB Diploma Programme is meant as a strict high school course of studies presupposing examinations. It is oriented on highly motivated high school students between aged between 16 and 17. The TOK course is designed as a comprehensive two-year curriculum that allows the students to meet the requirements of different national educational institutions.

- The interdisciplinary theory of knowledge (TOK) course is meant to elaborate an adequate approach to learning that is supposed to unify the academic areas and inspire respect for other cultures.

The significance of TOK

- Consideration of enormous cultural changes that are taking place on our planet nowadays is an essential part of the TOK course. Knowledge has not only grown incredibly but is also becoming more and more specialized. At the same time, many discoveries (in the areas of genetics, nuclear physics, and electronics) have shown that many things are impossible to cognize or predict.

- The TOK course, designed as a core part of the Programme, facilitates critical thinking about different issues of knowledge.

The essential questions of the TOK course

The essential questions of the TOK course are the following:

- What does the concept of knowledge imply?

- How does knowledge develop?

- What are the limitations of human cognitive abilities, the ways of knowing and the knowledge itself?

- What is the knowledgeable personality like?

- In what way can knowledge be evaluated?

The centre of the TOK course

- The way of teaching and studying makes the TOK course unique and different from other academic subjects.

- In the centre of the TOK course is the cognizing and knowing personality of a student. Most students, having 16 years of life experience and more than 10 years of academic experience, have accumulated a huge amount of knowledge in the form of beliefs and opinions from academic subjects and their private lives.

The methodology of TOK

TOK discussions aim to help students create and formulate their opinions on knowledge issues, share their ideas with others and learn from what others think. In this process of contemplating, reasoning, formulating, refuting, arguing and concluding students’ understanding of knowledge issues and their critical thinking are shaped and enriched.

During the TOK discussions links may be made between knowledge gained in other subjects. The number of questions that are brought up in a TOK course is infinite. However, only the most important questions are included in the curriculum, but many more remain a matter of an out-of-class discussion.

Approaches to TOK

The course suggests work in four main directions: knowledge issues; ways of knowing; areas of knowledge; linking questions. There are many different approaches to TOK. In the best case the course

• takes into consideration students’ own academic and life experience and involves them in discussion

• ensures that students understand the aim of the course and its central role in the Programme

• allows the teacher to bring up problems

• has a clear structure

• make students ready for the assessment work

• Teachers and students share the sense of responsibility and mutual respect. Their cooperation should be built on the following principles: no discussion aims to find any ultimate truth or a correct answer, no opinion can be found absolutely right or wrong; no area of knowledge or issue can be ignored or considered less significant.

TOK, Diploma Programme subjects and CAS

Subject teachers may raise some problems that can be elaborated further at the TOK lessons.

On their part, TOK teachers’ ground discussion of knowledge issues taken from other subjects taught in the framework of the Diploma Programme.

International role of TOK

TOK is supposed to cultivate internationalism, which corresponds with the learner’s profile, aims to develop the features needed by a citizen of the world: self-awareness; critical approach; interest in other people’s opinion; sense of responsibility.

Aims of TOK

The aims of the TOK course are to:

• cultivate admiration for the strengths of knowledge

• develop understanding of the nature of knowledge and the critical approach to it

• encourage students to make links between different academic subjects and their personal experiences

• inspire an interest in various ways of thinking and living of individuals and communities

• inoculate the idea of personal responsibility for everything that happens in the surrounding world

Objectives of TOK

Students should be able to:

1. approach critically knowledge claims, the underlying assumptions and implications

2. produce questions, explanations, conjectures, hypotheses, alternative ideas and possible solutions

to knowledge problems concerning areas of knowledge, ways of knowing and students’ own experience

3. show understanding of different perspectives on knowledge issues

4. make connections and comparisons between different approaches to knowledge issues that derive from different areas of knowledge,

ways of knowing, theoretical and cultural background

5. cultivate an ability to develop a personal view of a knowledge problem

6. formulate and communicate ideas clearly with due regard for accuracy and academic honesty

The TOK diagram

The TOK diagram places the knower(s), both individuals and groups, in the centre of the world of knowledge.

Surrounding the knower(s) there are four ways of knowing comprising the processes of perceiving, conceiving, reasoning, formulating and communicating: the receipt of sensations through sense perception, the consolidation of notions affected by emotions and other notions, the formulation and communication of thoughts and ideas through language, and the development of notions and ideas through reasoning.

Areas of knowledge represent subject areas. Six subject areas include: mathematics, natural sciences, human sciences, history, arts, and ethics.

No distinct border separates the ways of knowing and the areas of knowledge because the questions “How do I know?” (pertaining to ways of knowing) and “What do I know?” (pertaining to areas of knowledge) interact.

The order in which the topics may be approached is flexible and it is left to teachers to design their courses within any framework they prefer.

Knowledge issues

Knowledge issues are questions directly referring to our understanding of the world, ourselves and other people when knowledge is acquired, searched for, shaped and accepted.

Knowledge issues are supposed to reveal and explore not only problems but also strengths of knowledge.

Knowledge issues can demonstrate how knowledge can be a mystery, a puzzle, an assumption, a hypothesis, a belief, a pleasure, a horror.

Knowledge issues uncover different ways of knowing, the methods of verification and justification of knowledge.

Nature of cognition

• In most languages, just like in English, the verb “know” has a number of different meanings: “I know this person”, “I know it”, “I know about it, “they know how to do it”, or how can I know about it?

• Not only “know”, many other verbs are used to convey the ideas of knowing: I cognize, I recognize, I learn, I am aware of, I know, I suppose, I assume, I believe, I can

• Knowledge has different forms: information, data, opinion, belief, faith, assumption, hypothesis, wisdom.

Knowledge of communities

• What are the attributes of individual and community knowledge?

• In what way does personal knowledge depend on the interaction with other people?

• How can we explain the origin and existence of esoteric and expert knowledge owned by individuals or communities?

Knowers and knowing

• How is individual knowledge possible?

• What advantages and disadvantages does work in communities provide?

• What are the advantages and disadvantages of corporate knowledge?

• In what sense does personal knowledge contradict or correspond with the common sense of community?

• Does a member of community have the right to contravene community knowledge?

• Can the individual sacrifice community knowledge for the sake of what he thinks to be true?

• Do people have to be brought up and educated in a human community in order to develop their ways of knowing?

• Is community knowledge more important than individual knowledge?

• Can knowledge of one particular community be more valuable than of another one?

• Are community knowers similar to ants creating an anthill?

Sources of knowledge

• What are the sources of knowledge?

• How can sources of knowledge depend on the age, education or cultural background of the knower?

• How is the formation of knowledge claims influenced by personal experience?

• To what extent is the reality, open to our cognition, real?

• What are the different types of reality: the reality of artifacts, gestures, natural phenomena, events, feelings, images, notions, ideas, words?

• What is the interconnection between abstract and practical knowledge?

• To what extent can animals, plants, technical gadgets be clever and possess knowledge?

Justification of knowledge claims

• In what way is subjective and objective knowledge different?

• To what extent are the claims I am certain and It is certain different?

• Can passionate belief be accepted as knowledge?

• Justification of knowledge claims?

• Different reliability of different types of justification, such as intuition, sense perception, evidence, reasoning, memory, authority, group consensus, and divine revelation?

• In what way are knowledge claims influenced by time, a particular epoch?

Knowledge issues, knowers and knowing (Linking questions)

• What is the impact of community and culture on knowledge claims?

• To what extent are public and private justifications of knowledge claims different and culturally dependent?

• In what ways might the metaphors of a web, concentric circles, or a spiral make a convincing description of the interconnections in the ways of knowing and areas of knowledge?

• In what way is knowledge about the past different from other kinds of knowledge?

• In what way is the knower ethically responsible for making a particular knowledge claim?

Sense perception

• Our knowledge about the world is based on and limited by sense perception.

• There are five senses through which we perceive the world, therefore sense perception is the active, selective and interpretative process of knowing the world.

Nature of sense perception

• To what extent is sense perception determined, influenced and limited by the biological constitution of a living organism?

• In what way does technology extend, modify, improve or restrict the capabilities of the senses?

• Are sensations basically private and incommunicable (Huxley)?

Sense perception: functions and limitations

• Do our senses provide the knowledge of the world as it really is?

• Does visual perception pre-dominate and constitute the main part of our knowledge?

• To what extent do culture and language influence the perceptual process?

• How can different knowers agree on what is perceived if their sense perception is subjective?

• Do people with different cultural or linguistic backgrounds live in different worlds?

• In what way can assumptions, expectations, and beliefs affect sense perceptions?

• How can factors that bias our views be identified and can they be identified at all?

• Does sense perception have to be influenced by the previous knowledge?

• Are knowers morally responsible to examine their own perceptual filters?

• To what extent do information and communication technologies blur the distinction between reality and fiction?

Sense perception (linking questions)

• In what way does seeing mean knowing?

• In what way is the role of sense perception different in different areas of knowledge (natural sciences, math, art, history, ethics?

• Is there any knowledge that does not depend on sense perception?

• Does sense perception play a different role in arts and sciences?

Language

Nature of language

• What are the different functions of the language?

• To what extent do our experiences of the world exist independently of the narratives we construct of them?

• What is the impact of the written and spoken language on creating and communicating knowledge?

• Are languages supposed to preserve their grammar, spelling, syntax, meaning?

• Are some languages supposed to be more technically elaborated or practically useful than others?

• Does language reinforce social distinctions, such as class, ethnicity, gender?

• In what way do technologies affect the way language is used?

• In what way do technologies influence the way communication takes place?

Language and thought

• How do sounds acquire meaning?

• What is lost in the words that describe the world?

• In what way are the words real?

• Can words create the second reality?

• Is it possible to think without words?

• How does language facilitate, extend, direct or limit thinking?

• In what way does language generalize individual experience?

• Does individual language exist?

• Can we speak about the language of gestures, dance, painting, music, math?

• What are the differences between “formal languages”, such as computer-programming languages or math,

and natural, written and spoken, languages?

Language and culture

• Does each language provide different reality?

• How do silences and omissions, pace, tone of voice and bodily movement influence the meaning of what is said?

• In what way do social background and culture influence the language of a social group or a particular person?

• What does the translation from one language to another not convey and why?

Language and knowledge

• In what way does knowledge depend on language?

• How do we know the language and to what extent is this knowledge limited?

• Why has traditional wisdom always been skeptical about the capability of language to convey truth?

Language (linking questions)

• In what way is it possible to overcome ambiguity and vagueness in language?

• To what extent does language create ambiguity that impedes knowledge?

• How does demand for precision change from one area of knowledge to another?

• What is gained, and what is lost, when we name something?

Language and areas of knowledge

• How do the words we use influence our understanding of reality: is a spy the same as a secret agent, even if they refer to the same person?

• In what way can the language change reality?

• What is the role of technical terms in different areas of knowledge?

Reason

Nature of reason

• What do mean when we say that a person is reasonable?

• What role does reason play in the recognition and creation of natural and social patterns?

• Can we agree with the statement that reason is objective and universal, or does reason vary from culture to culture?

• Are the laws of logic objective and universal?

• Is it possible to study the logic of an issue independent of its content?

Reason and the ways of knowing

• What is the interconnection between reason as a way of knowing and logic (inductive, deductive, intuitive, natural)?

Reason and knowledge

• What does reason provide for knowledge?

• In comparison to feeling something, dreaming about something, wishing what are the advantages of being able to reason about something?

• Is there any knowledge that does not require any rational basis?

• Do we have to renounce the knowledge claims if they cannot be rationally defended?

• Does reason provide knowledge independent of sense perception, emotion and language, or are reason and language inseparable in the quest for knowledge?

• What makes arguments valid or invalid?

Strengths and weaknesses of reason

• Why are informal errors often plausible?

• How can our capacity of reasoning be affected by our beliefs?

• Are there any advantages of expressing arguments in symbolic terms or is this a mere issue of presentation?

• What are the cases in human life when reason has no real function?

Reason (linking questions)

• What are the dangerous points about reasoning as a way on knowledge?

• To what extent can we identify universal and incontrovertible laws of logic and what role does logic play in different areas of knowledge?

Emotion

Nature of emotion

• What kind of knowledge does emotion provide?

• What is the place of emotions among other ways of knowing, such as reason, sense perception and language?

• To what extent are emotions biological and hence universal to all human beings?

• Does the emotional world of people change from nation to nation?

• What is the impact of culture and social background on emotions?

• What is the difference between emotions and feelings?

• Is it possible for feelings to have a rational basis?

• In what way can emotions, feelings, attitudes or sensibility be expressed in language?

• Can language cause emotions, such as love or grief?

• Can we train or control our emotions?

• Why do cultures select emotions to foster and use?

Emotion and the ways of knowing

• Do collective emotions, such as solidarity, patriotism and nationalism, exist?

• Is faith based on an emotion, a feeling, or a rational attitude?

Emotion and knowledge

• Can people misinterpret their emotions?

• How can people recognize previously unknown emotions?

• Is there any knowledge that can be gained only through emotion?

• In what way do emotions depend on gender?

• How do culture and social background influence the world of emotions?

• What is the impact of emotions on creativity?

• Why does civilization declare emotion to be a less valuable way of knowing than reason?

Emotion (linking questions)

• What role does emotion play in the acquisition of knowledge?

• What is the place of emotion in different areas of knowledge?

• What role should emotion play in the evaluation of knowledge claims and when do people have to ignore emotions?

• If an action feels right is it morally justifiable?

• Are there good or bad emotions?

• Can there be right or wrong emotional responses?

• Is it possible to provide a rational ground for religious belief or is faith only emotional?

• Is action prior to emotion or emotion prior to action?

• In what way can we define the so called emotional experience?

• What was the influence of your own feelings or emotions (positive or negative) on your ability to perform, to make decisions or to reason?

Mathematics

Nature of mathematics

• Is there a distinction between pure mathematics and applied mathematics?

• Is mathematical reasoning a process of merely logical deduction?

Mathematics and the world around

• Does mathematics reflect the world around us or is the natural world around us intrinsically mathematical?

• Is mathematics a method or a subject matter?

• Is mathematics invented or discovered?

Mathematics and knowledge claims

• In what way is mathematical proof different from good reasons in other areas of knowledge?

• How do empirical evidence and inductive reasoning constitute a mathematical claim?

• Can all mathematical statements be only either true or false, and can a statement be partly true?

• Can a statement in mathematics be true before the proof?

• Are numbers real or a pure construction of our mind?

• How can true claims about non-existent objects exist?

Mathematics and the knower

• Is math a universal language indeed?

• Is social interaction important to constitute mathematical knowledge?

Mathematics and other areas of knowledge

•In what way does the validity of a mathematical proof depend on the opinion of mathematical community?

• To what extent does mathematics depend on a particular culture?

• Are mathematical abilities natural, or is mathematical knowledge a matter of hard learning?

• What does understanding in mathematics mean?

• Does belief play any role in mathematics?

•Does mathematics have anything to do with esthetics?

• Are mathematical ability and intelligence two interdependent notions?

• What does mathematical ability mean?

• In what way does modern technology influence mathematical knowledge and methods?

Natural sciences

Nature of sciences

• What are the contents of the term “natural sciences”?

• To what extent does our understanding of natural sciences depend on a particular epoch, culture or tradition?

• Is natural sciences a system of knowledge, a limited set of data or axioms, or rather a method of acquiring knowledge?

• What are the questions that science is unable to provide any answer to?

Natural science and areas of knowledge

Natural sciences: Methods of gaining knowledge

• What does the «scientific method» imply? In what way does the scientific method depend on a culture or era?

• What is the role of a hypothesis in science?

• What is the role of an experiment in science? What conditions proceed and follow hypotheses: data, manipulation of variables, observations, generalizations and expectations of outcomes?

• What are the similarities and differences in methods and techniques applied in the natural sciences in comparison with those used in the human sciences? In what way and why do human sciences look less scientific?

• What role do imagination and creativity play in the sciences?

• What knowledge remains beyond the capability of science to investigate or verify?

Natural sciences and knowledge claims

• What are the characteristics of scientific claims?

• In what way and why are theories and myths as forms of explanation different?

• Can we state that all natural sciences are confined to physics?

• Has scientific knowledge always been in progress? Can there ever be an “end” to science, a point where everything important is known?

• In what way are the natural sciences different from other areas of knowledge, such as history, the human sciences, ethics and the arts?

• Do scientific entities really exist, or are they primarily useful fictions to explain control and predict the natural world?

• How can scientific fictions produce predictions that work?

• What are the differences between the knowledge claims in those areas that are primarily historical, such as evolutionary biology, cosmology, geology and paleontology, and those that are primarily experimental, such as physics and chemistry?

Natural sciences and human values

• What is the influence of the social context on the methods and findings of science?

• Is science based on pure curiosity or pragmatic approach? What determines priorities in the funding of scientific research?

• Are scientists morally responsible for the applications of their discoveries?

• Are there any areas of scientific knowledge the pursuit of which is morally condemned or morally required?

• To what extent should philosophy and religion be influenced by scientific developments?

Natural sciences and technology

• To what extent does technology influence the value of science? Is scientific knowledge valued more for its own sake or for the technology that it makes possible? Is

• Are there any natural sciences that exist without any implication in technology?

Human sciences

Introduction to human sciences

- There is statement that human behaviour is unpredictable, and that this is what makes it impossible to study humans scientifically. But our everyday communication depends on the assumption that we know how other people respond to what we say or do.

- Do our frequent mistakes mean that any accurate prediction of human behaviour is impossible?

- Can human behaviour be studied scientifically?

- What are the differences and similarities between the human sciences and the natural sciences?

- What are the differences and similarities in methods for gaining knowledge and the nature of the knowledge acquired?

Nature of the human sciences

• What subjects do human sciences include?

• What are the characteristic features of what we know to be a human science?

• What are the similarities and differences between the subject matter and methods applied in human sciences?

• Can human behaviour be indeed studied by means of scientific methodology?

• Is human soul a matter of scientific knowledge?

Human sciences: methods of gaining knowledge

• Is there an absolute difference in methodology between the human and natural sciences? Are there similarities between the human and natural sciences in the methods for collecting data, observation and experimentation, quantification, falsifiability, precise prediction, identification of constants, and the degree of complexity of the phenomena studied?

• Can different approaches to human nature coexist and be equally true or equally false?

Human sciences and areas of knowledge

• What is the role of language in the human and natural sciences?

• How can empathy, intuition and feeling be considered legitimate ways of knowing in the human sciences?

• How can the language used in polls or questionnaires influence the conclusions?

• What are the main problems human scientists face when trying to provide explanations of human behaviour?

• In what way is knowledge in art similar to or different from that gained in the human sciences?

Human sciences and knowledge claims

• In what way do numbers, statistics, graphs affect knowledge claims?

• Is it really possible to know and describe accurately people’s intentions?

Human sciences and values

• Is it possible to classify or categorize human behaviour?

• Can human behaviour be classified or patterned within a particular culture or across cultures?

• How do beliefs or prejudices influence the evaluation of human behaviour?

• How can social, political, cultural and religious factors affect the research?

Human sciences and the areas of knowledge

• Can research in the human sciences be of any pragmatic value - improve public policy or the common good?

History

History is treated as a separate area of knowledge because, unlike all the other human sciences, knowers cannot directly observe the past.

Historiography is not a study of every event that has occurred, but rather a study of those traces that have been considered important by historians.

The availability of historical traces, and their meaning, may be influenced by ideology, perspective or purpose.

Thus knowers, who seek to clarify the past, and to determine whether, a claim about history is true, face problems of reliability and attitudes.

Knowers may reconsider the contents of historical analysis and the nature of historical truth.

There are a number of interpretations that are culturally driven and need analysis.

Nature of history

• How can we define history?

• Is history the study of the past, some evidences that belong to the past, or the study of the present?

• What makes historical knowledge vulnerable from the point of view of ultimate truth?

• Which is the most appropriate and accepted approach to history: an account of events, an account of great individuals, an account of great historical forces, an account of a decline, an account of progress, a cycle of recurring events?

• To what extent are the present and the past interlinked in history?

History: Methods of gaining knowledge

• Can we speak with certainty about anything in the past?

• How has science and technology affected the study of history?

• Is it impossible to write ancient history because we lack sources?

• Is it impossible to write modern history because we have far too many sources?

• Is it more important for a historian to analyse evidence scientifically, or to expand evidence with creative imagination?

• Does the historian record history, or create it?

• Can the historian be absolutely objective in the selection and interpretation of historical material?

• To what extent does the context within which historians live affect historical knowledge?

• What is an explanation in history like?

• How are causal connections between events explained in history?

• To what extent is causality in history a pure illusion?

History and knowledge claims

• For what reasons and purpose do people study history?

• Can we never know about our present without sufficient knowledge of the past?

• Can history show a way to the future?

• Are «the lessons of history» really useful, or their value exaggerated?

• Does truth in history exist, or are all versions are equally acceptable?

History and values

• What do study in history: data, events, individuals, laws?

• Are some groups of people more historically important?

• Why do we consider some historical events to be more important than the others?

• In what way does history depend on those who created or preserved a written record?

• Why is it impossible for ordinary people to find their place in history?

• Should value-laden terms, such as despot, massacre, hero, be avoided when we want to present objective truth?

• Can exclusion of value judgments also lead to the wrong understanding of history?

• How can we distinguish between a factual report, biased interpretation and calculated distortion?

• Is history used for propaganda and by what technical means can it be achieved?

The arts

- The arts” is such a broad field, that it is hard to define it and say what it includes.

- The arts certainly include literature from group 1 of the Diploma Programme.

- The arts also include dance, film, music, theatre and visual arts.

The nature of the arts

• What can the term “arts” imply?

• Is something artificial art?

• Is something artistic art?

• What is the origin of art in history and human life?

• Why do children draw on the pavement?

• Why do people sing or dance?

• Does the act of artistic creation necessarily have any purpose?

• Do all the arts share certain common features?

• What might be the features that are agreed to be common for all arts and specific for particular arts?

• What role do arts play in people’s lives: emotional, esthetic, interpretative?

The arts: Methods of gaining knowledge

• Are the arts created for some purpose or are they natural, like breathing or sleeping?

• Did people develop art to appeal to divine power?

• Is art needed to express and evoke emotion, or uplift the mind?

• Is art supposed to imitate the world as Aristotle thought?

• Is art required to make the world more beautiful?

• Does art contribute to the development of personal value systems and have to teach?

• Does art provide a new vision and interpretation of the world and is able to enlarge our knowledge of the world around us?

• Do all the arts have the same functions?

• To what extent and in what way might the arts be regarded as a representation of reality?

• Does real art have to be realistic?

• To what extent do realistic arts necessarily represent reality?

• Does real art have to unique and original?

• Is the relationship between the individual artist and tradition similar

in all the arts, in all cultures and across all times?

• What is the impact of new technologies, such as mechanical and digital instruments, on the development of art?

The arts and knowledge claims

• What kind of knowledge does art provide: unknown facts, assumptions, hypotheses, dreams, or generalizations?

• Does art tell the truth and if so what are its characteristic features?

• How might the knowledge claims of art be verified or falsified?

• What role do intuition and creative imagination play in the act of creation?

• Do creative imagination and intuition have to develop in a certain framework and a certain control?

• Are we in right state that each kind of art possesses its original language?

The arts and areas of knowledge

The arts and values

• How can we describe the value of learning a particular art form (dance, film, literature, music, theatre, visual arts)?

• Do some arts have more or less value than the others?

• How are value judgments in the arts justified?

• How are masterpieces, good art, amateurism recognized or decided on?

• To what extent are we in right to assert that there are no absolute standards for good

art, or that the only standard for good art is individual taste?

• Does the artist carry any moral or ethical responsibility? Can an artwork be moral or immoral?

• Can and should art be judged on its ability to please or shock?

• What role does education play in creating and appreciating art?

• Does a piece of art or an art form have to be universal and designed for everyone or for a narrow circle of connoisseurs or adepts?

• Does the value of art rather depend on a social context, traditional views and tastes, or on the revolutionary approach of the artist?

• If art has power to influence people’s views, should it taken under control?

• Is art allowed to serve the interests of the community, the state, or the funding organization?

• What does an artist sell – the artistic inspiration or the final product, and why has the question always been so painful?

The arts and knowledge perspectives

• What kind of knowledge does the personality of an artist provide?

• Should the creative process be understood through a study on an artist’s life?

• Is the final product as important as the creative process?

• Are an artist’s intentions relevant to assessing the work of art created by him?

• Is it possible for a work of art to convey the meaning that the artist did not intend to convey?

• What knowledge does a work of art provide?

• Can a work of art be assessed in isolation from the artist or the social context?

• Can or should technical virtuosity in itself be enough to distinguish a work of art?

• Are certain compositions, ways of structuring sounds or shapes, inherently more pleasing than others?

• Can and should a work of art be judged primarily by the harmony of form and content?

• What knowledge of art can be gained by focusing on the reader or audience’s response?

• Can we plausibly argue that art is brought into being only in the response of the audience, that a work is created anew each time it is viewed, heard or read?

• What is the role of the critic in judgment of the worth of art?

• Are the popularity, commercial value in the market, universality, and longevity sufficient indicators of the value of a work of art?

• What knowledge of art does the social, cultural or historical context provide ?

• How does state power determine what art or whose art is valued?

• Is all art essentially a product of a particular place and time in terms of its subject matter and conventions of expression?

• Is art best seen as anthropological or historical documentation?

• Does art become obsolete?

• What is the more reasonable approach to the quality of a work of art – does it appeal to universality or uniqueness?

Ethics

Ethics involves a discussion on the righteous behaviour, the justification of moral judgments made by an individual or a group of people.

In TOK the main emphasis is on how we can identify the rules according to which people live and cognize reality.

Nature of ethics

• Do “morality” and “ethics” mean nearly the same, and if there are significant differences what are they like?

• Is ethics mainly focused on how things should be done?

• What are the specific features of the moral judgment?

• Can morality involve only righteous thoughts and attitudes rather than actions?

• Is it possible to have a moral personality, and if so, what does it imply?

• Is a human being naturally moral or rather immoral?

• Can moral and ethical norms differ from person to person, from culture to culture, or is morality a universal notion?

• What does ethical knowledge presume?

Ways of gaining ethical knowledge and knowledge claims

• What is the nature of the sense of right and wrong?

• Does the biological status of human beings go against the laws of morality and ethics?

• What do we mean by saying that ethics does not belong to the domain of “strict knowledge”?

• What are the distinctions between ethics, etiquette and matters of taste?

Knowledge perspectives in ethics

• In what situation is it legitimate for a person to plead moral or ethical ignorance?

• To what extent is a person free to make individual moral judgments?

• Is freedom of action a necessary condition for making moral judgments?

• Can personal intentions be necessarily regarded as immoral if the way of acting is immoral?

• Can thoughts or actions be intrinsically right or wrong, independent of circumstances?

• Do people always know their real intentions or motives?

• Is it possible to set firm principles and act according to the rules of morality?

• What is crucial in establishing moral and ethical norms – reason, cultural tradition, divine revelation?

• Does any hierarchy of moral principles exist?

• What are “human rights” and why is it important to formulate them?

• Can consequences of immoral actions be measured or weighed scientifically?

• In what way do we speak about the social, cultural or historical background of the moral judgment?

• To what extent do moral values differ, depending on a particular community, the historical time or culture?

• Why is a shared moral code a necessity for a harmonious society?

• Can the practices of one society be judged by applying the values of another generation or culture?

• To what extent are moral and ethical values universal, what are they?

• Why do moral dilemmas arise if the moral rules are well-known?

• Is it possible for an individual to act morally in the situation of restricted choice, oppression, or corruption?

• In what way can the circumstances of people’s lives excuse actions that might be considered immoral?

• When facing any unjust situation, does a person have a moral obligation to act?

• Can an action be both moral and immoral respective of a point of view?

Ethics and politics

• To what extent are values important in politics, and can politicians really maintain them?

• Do such notions as justice, human rights, social responsibility, equality and freedom refer to politics, ethics or both?

• How do political systems such as autocracy, democracy, theocracy, capitalism and communism, represent ethical ideas of a just social system?

• To what extent does politics affect the ethical norms in a society?

Ethics and the areas of knowledge

• Is an individual obliged to be politically aware, or politically active?

•Can an individual be morally obliged to refrain from political action?

• How should the language of political debate be analyzed?

• What is the influence of politics on other areas of knowledge, such as the natural and human sciences, history, and the arts?

• What is the influence of the natural and human sciences, history and the arts on politics?

• Can criteria be developed for an international morality?

• What are functions of the Geneva Conventions for warfare or the United Nations Universal Declaration of Human Rights?

• How do established moral values change influenced by other areas of knowledge?

• Is the method in making moral or ethical judgments closer to the axioms and reasoning of mathematics, or to the evidence and theory of the sciences, or to the argument by analogy, from the particular to the general, of art?

• In what way is the study of literature, or history important in a person’s ethical development?

• Should humanity recognize any ethical obligations to treat the natural environment with due care?

• Is scientific research subject to ethical principles, or is it value-free?

• Is it right to assert that some areas of knowledge, such as mathematics or sciences, create knowledge that is more value-free than others, such as history or social science?

• Do ethical responsibilities of the researchers who work with human subjects differ from the ethical responsibilities of those who work with numbers, formulas, animals?

• Can we say that some types of knowledge are deprived of all ethical values?

• Does good art have to be moral, as it has many times been claimed?

• If any art is a lie or fiction, should it be ethically condemned?

• Does ignorance, unawareness, or the possession of knowledge carry an ethical responsibility?

• How does CAS promote ethical education? Is service to others a moral obligation or a matter of taste?

Belief

• How do beliefs about factual reality or values influence the pursuit of knowledge?

• In what way can beliefs be justified on the basis of ways of knowing?

• What may be meant by the following comment?

• What is the evolution of a person’s beliefs with respect to age?

• To what extent do our beliefs make true knowledge?

Certainty

• What makes us certain of the validity of the knowledge we possess?

• In what way is certainty attainable within each of the ways of knowing or the areas of knowledge?

• Is certainty possible in the absence of evidence?

• Why does doubt increase in the process of accumulating knowledge?

• Why has doubt often been ethically condemned or even persecuted?

Culture

• What beliefs depend or do not depend on culture?

• In what way are cultures different with respect to the ways of knowing and areas of knowledge that they value more than others?

• To what extent can a particular culture affect our knowledge?

Evidence

• What factors make good evidence within the different ways of knowing and areas of knowledge?

• Do sense perception, reason and emotion provide the same good evidence within the different areas of knowledge?

• Is it necessary for evidence to be always expressed in words?

Evidence (Linking questions)

• Can a fact exist independently of the context?

• Can contradictory opinions or beliefs be based on the same evidence?

Experience

• How have the IB learner’s personal views changed as a result of working with other DP students?

• Can experience provide unique knowledge that cannot be gained elsewhere?

• In which areas of knowledge is practical experience of less important?

• Can equating personal experience and knowledge have any dangerous consequences?

• In what ways is learning in CAS different from learning in other areas of the Diploma Programme?

Explanation

• What particular features characterize a good explanation with respect to different ways of knowing and areas of knowledge?

• To what extent should a good explanation make a prediction?

• What are the differences between persuasive explanations, good explanations and true explanations?

• Do people cease their intellectual inquiries if they provide any sufficient explanation?

Interpretation

• In what way do the systems of classification, such as labels and categories, affect the knowledge we obtain?

• What is the role of interpretation within different areas of knowledge?

• How different is the role of interpretation within different ways of knowing?

Intuition

• Is intuition an irrational awareness of something, or rather rudimentary knowledge based on the experience of the past

• Should intuition be taken seriously in different areas of knowledge and if so why?

• Can intuition provide a better solution more often or more seldom than careful reasoning?

Technology

• How does technology expand knowledge?

• How does technology influence the different ways of knowing and areas of knowledge?

• What areas of study are based on the development of technologies?

• Does information technology simply allow us to arrange existing knowledge in a different way, or is this arrangement itself knowledge?

• How do information and communication technologies affect the way we think about things around us, our attitudes and values?

• Would it be right to assert that the increasing global dominance of a particular form of information technology leads to an increasing uniformity of thinking?

• How can the impact of new technologies be predicted in a reliable way?

• How can we define the difference between data, information, knowledge and wisdom?

• Are there technologies designed to impart data, information, knowledge and wisdom?

• How do information and communication technologies make information accessible or prevent us from gaining it?

• Who controls information and communication technologies in the society, and what are the effects of such control on people?

• To what extent do people turn into machines if they deal with machines?

Truth

• What are the differences between different types of truth - the factual truth, the verbal truth, sincerity?

• To what extent do the theories of truth, such as coherence, correspondence and pragmatism, work in reality?

• What is the difference between justified true belief and true belief?

• Is there such a thing as the absolute truth, or is this notion a mere construction of human mind?

• What makes any truth conventional, and why is humanity inclined to forget about this conventionalism?

• Can any statement be true and false at the same time?

• How does the truth of a statement depend on the language used to express it?

Values

• In what way do human values underlie knowledge and truth in the different areas of knowledge?

• How do the different ways of knowing and areas of knowledge influence the values of individuals, groups and communities?

Assessment

The assessment model in TOK comprises two components to be completed within the 100 hours designated for the course.

1. External assessment (40 points): essay on a prescribed title (1,200–1,600 words)

One essay on a title chosen from a list of ten titles prescribed by the IBO for each examination session.

2. Internal assessment (20 points): the presentation (approximately 10 minutes per student)

• One presentation to the class should be an integral part of the TOK course.

• One written presentation planning document and presentation marking form, including: the knowledge issue that is the focus of the presentation a summary in note form of the knowledge issues to be treated during the presentation achievement levels for each of the four assessment criteria, briefly justified, from both student and teacher

TOK standards of assessment

- Excellent – A

- Good – B

- Satisfactory – C

- Mediocre – D

- Elementary – E

- Not submitted - N

TOK and the extended essay. The diploma points matrix

- A maximum of 3 diploma points can be awarded for a student’s combined performance in the Diploma Programme, TOK and the extended essay .

- A satisfactory extended essay and good performance in TOK makes 1 point.

- A mediocre extended essay and excellent performance in TOK makes 2 points.

- A student who fails to submit a TOK essay, or make a presentation, will be awarded N for TOK, will score no points, and will not be awarded a diploma.

- Performance in TOK and the extended essay of an elementary standard is a failing condition for the award of the diploma.

- From 2010 onwards, 28 points overall will be required to be eligible for the diploma if a student attains an “E” grade in either the extended essay or theory of knowledge.

- A grade “A” in one of the requirements earns an extra point even if the other is a grade “E”.

- Attaining a grade “E” in both the extended essay and TOK continues to mean a failure.

Nature of the tasks

- The emphasis in the TOK presentation is on demonstrating an understanding of knowledge at work in the surrounding world.

The presentation is in some sense an extensive TOK reflection on a single example.

- In the TOK essay students are required to show their TOK thinking skills in the discussion of a prescribed title that may be primarily conceptual in nature.

Concrete examples are important in the essay to illustrate the main ideas or develop the argument.

- The essay and the presentation are not a research exercise, although some factual information may be present.

- If the factual information is included, its reliability needs to be established through proper referencing.

Essay requirements

- Each student must submit for external assessment an essay on any one of the six  titles prescribed by the IBO for each examination session.

- The titles of essays are cross-disciplinary in nature and ask generic questions about knowledge.

- The titles are not meant to be treated only in the abstract. Essays should express the conclusions reached by students through a sustained consideration of knowledge issues. Claims and counterclaims should be formulated and the main ideas should be illustrated with varied and effective examples.

- Essays should demonstrate the student’s ability to link knowledge issues to different areas of knowledge and ways of knowing.

- The chosen title must not be altered in any way. Students who modify the titles may gain very few or no points.

- The essay must be clearly legible, and, where appropriate, include references and a bibliography.

Acknowledgments and references

- Students are expected to acknowledge fully the work or ideas of another person if incorporated in work submitted for assessment.

- Students must ensure that their own work is never given to another student, knowing that it might be submitted for assessment

- Factual claims that may be considered common knowledge (for example, “The Earth is round”) do not need to be referenced.

- Guidance on referencing is available in the Diploma Programme Extended Essay guide or on reputable web sites(http://www.wisc.edu/writing/Handbook/Documentation.html.)

Bibliography

- The TOK essay is not a research paper but, if specific sources are used, they must be acknowledged in a bibliography.

- The bibliography should include only those works consulted by the student and specify:

• author(s), title, date and place of publication

• the name of the publisher or URL (http://….)

• the date when the web page was accessed, adhering to one standard method of listing sources.

Essay length

- The TOK essay must be between 1,200 and 1,600 words in length. Extended notes or appendices are not appropriate to a TOK essay and may not be read.

- The word count includes:

• the main part of the essay

• any quotations

- The word count does not include:

• any acknowledgments

• the references (whether given in footnotes or endnotes)

• any maps, charts, diagrams, annotated illustrations and tables

• the bibliography

- Students are required to indicate the number of words.

The role of the teacher in relation to the TOK essay

- The teacher supports the student in the writing of the essay

- The teacher provides the student with guidance about the skills needed

- The teacher completes the coversheet

- The teacher is encouraged to discuss the prescribed titles with the students. However, the students should be allowed

to make the final choice of a title and to develop their own ideas.

- The teacher may comment on only one preliminary draft, but is not permitted to edit it for the student.

- In general, teachers’ comments should be about the essay as a whole, although it is acceptable to comment upon a particular paragraph.

- Where a student is writing in a second or third language, the teacher may indicate that a particular sentence or word is wrong.

- It is the student’s, not the teacher’s, responsibility to correct mistakes and make improvements.

- The teacher is required to ensure that the essay is the student’s own work. If there is doubt, authenticity should be checked by a discussion with the student about the content of the essay submitted and a scrutiny of one or more of the following:

• the student’s initial proposal and outline

• the first draft of the essay

• the student’s references and bibliography for the essay, where necessary

• the style of the writing, which may reveal obvious discrepancies.

- The teacher should make it clear to students that they will be required to sign a written declaration when submitting the essay, to confirm that it is their own work.

- The students must be made aware that their teachers will also be required to verify the claim made in the declaration.

Presentation requirements

- Students are required to make one or more individual or small group presentations to the class during the course.

The maximum group size is five.

- If a student makes more than one presentation, the teacher should choose the best one for assessment.

Presentation assessment

- The TOK presentation requires students to identify and explore the knowledge issues raised by a real-life situation that is of interest to them.

- Students can select any situation of personal, school, or community relevance, or of national, international or global scope.

- It is important for the situation to allow an effective treatment of knowledge issues.

- It is wise to avoid topics unfamiliar to the class that a great deal of preliminary explanation is needed.

- Presentations may take the forms of lectures, skits, simulations, games, dramatized readings, interviews or debates.

- Students may use supporting material such as videos, MS PowerPoint presentations, overhead projections, posters, questionnaires, recordings of songs or interviews, costumes, or props.

- Under no circumstances should the presentation be simply an essay read aloud to the class.

- Each presentation should have two stages:

• an introduction, briefly describing the real-life situation and linking it to one or more relevant knowledge issue

• a treatment of the knowledge issue(s) that explores their nature and responses to them, and shows

how these relate to the chosen situation.

- A good presentation should demonstrate the presenter’s personal involvement in the topic and show why the topic is important and how it relates to other areas of knowledge.

- Approximately 10 minutes per presenter should be allowed, up to a maximum in most cases of 30 minutes per group.

- Presentations should be scheduled to allow time for class discussion afterwards.

- Interaction and audience participation are allowed during the presentation, not just in follow-up discussion, but there must be an identifiable substantial input from the presenter(s) that is assessable.

- Before the presentation, the individual or group must give the teacher a copy of the presentation planning document which is not to be handed out to the audience.

The role of the teacher in relation to the TOK presentation

- The teacher may assist students in the choice of topic or situation for the presentation, or even supply it.

- The teacher is expected to support the students’ thinking about relevant knowledge claims, means of justification, the issue(s) to be posed, the perspectives to be addressed, and the connections that can be made.

- The teacher should help the students to concentrate on a clearly formulated one TOK issue.

- Each topic should be treated only once in a particular teaching group.

- The teacher should not do the students’ work for them.

- The date when each presentation is to take place should be given to students well in advanced.

Internal assessment documentation

Presentation planning document

- Each student must complete and submit a presentation planning document.

- For a group presentation one planning document is enough.

- The planning document is required to summarize the thinking behind the topic, state the specific knowledge issues in focus, and present a summary in note form of the way you plan to deal with the knowledge issue.

- The size of the planning document is in a maximum one typed A4 page or equivalent.

- The planning document should not be an essay, but in skeleton or bullet point form.

- The planning document should provide clear evidence of the aims and objectives of TOK, meeting the requirements of the assessment criteria for the presentation.

Presentation marking form

- Both students and teachers must fill in the presentation marking form, which is the reverse side of the presentation planning document.

- Student presenters award themselves an achievement level for each of the four assessment criteria and briefly justify the level they have given.

- If the teacher considers the student mark accurate it can simply be reproduced.

- Both students and teachers are required to certify the authenticity of the presentation work.

- Participants in a group presentation should be marked individually, although all may be given the same marks if they have contributed equally.

- In a group presentation, not every student need speak for the same amount of time, but all students are expected to make a contribution and to participate actively.

Verification of internal assessment

- All schools are required to retain the presentation planning document and the presentation marking form

for each student until the close of session (15 September [15 March] for May [November] session schools).

- Some randomly chosen schools in each session can be required to record some or all of their presentations.

- These schools may be ones where a possible problem has been identified, for example, by analysis of the marks awarded in previous sessions.

- It is not necessary for schools to record presentations unless they are asked to do so. However, recording a presentation can be a useful exercise in order to standardize internal marking, where more than one teacher is involved.

Examples of presentation topics 2011 at “The 21st Century Integration” International Secondary School

Real-life situation/contemporary problem: Poor life conditions in African tribes

• Knowledge issues: How can we know what other people really need?

• Format: Students analyze and critically evaluate video and newspaper reports and clips involving the opinions of experts, politicians and activists who defend or dispute the notion that people in African tribes need help from the world community.

Each member of the group draws the audience’s attention to different aspects of the evidence – the historical background, statistics and graphs, photographs.

• Knower’s (student’s) opinion: Students suggest that, according to the presented evidence, people in African tribes really live in extreme poverty, suffer from diseases and mal-nutrition, however, many of them consider themselves happy farmers and think they do not need any help.

Real-life situation/contemporary problem: The origin of crop circles

• Knowledge issue: How are our beliefs constructed?

What is the impact of mass media, scientific experiments and opinions of authorities on our beliefs?

• Format: Students represent the views of experts and of ordinary people from different social strata, expressed in different circumstances, evaluate video and newspaper reports and clips that either support or refute the human origin of the crop circles. Each member of the group draws the audience’s attention to different aspects of the evidence – the photographs, evidence of the eyewitnesses, scientific experiments.

• Knower’s (student’s) opinion: According to the presented evidence it seems quite unlikely that the crop circles were created by the UFO’s. However, many people believe in the aliens’ trace. Is it not because people simply want to believe in something unnatural, a supreme power, and therefore need a relevant subject for their beliefs?

Assessment criteria

- The method of assessing the TOK essay and the presentation judges each in relation to identified assessment criteria.

- There are four assessment criteria (A–D) for the essay on a prescribed title, and four (A–D) for the presentation.

- Only whole numbers are used, not partial points such as fractions or decimals.

- The highest descriptors do not imply faultless performance

- Descriptors are not to be considered as marks

- A student who attains a particular achievement level in relation to one criterion will not necessarily attain similar achievement levels in relation to the others. .

Assessment criteria

Essay assessment

A Understanding knowledge issues

This criterion is aimed to answer the question to what extent the essay focuses on knowledge issues relevant to the prescribed title, and with the depth and breadth of the understanding demonstrated in the essay. A relevant knowledge issue is one that directly relates to the prescribed title undertaken, or one that the essay has shown is important in relation to it.

Depth of understanding is often indicated by drawing distinctions within ways of knowing and areas of knowledge, or by connecting several facets of knowledge issues to these.

Breadth of understanding is often indicated by making comparisons between ways of knowing and areas of knowledge.

• Does the essay demonstrate understanding of knowledge issues that are relevant to the prescribed title?

• Does the essay demonstrate an awareness of the connections between knowledge issues, areas of knowledge and ways of knowing?

Achievement level descriptors

0 - Level 1 is not achieved.

1–2 - The essay includes very little treatment of knowledge issues and demonstrates little understanding of them.

If present, areas of knowledge and/or ways of knowing are merely mentioned.

3–4 - the essay includes some treatment of knowledge issues that are relevant to the prescribed title and demonstrates a rudimentary understanding of the knowledge issues .

- Some links to areas of knowledge and/or ways of knowing are present but they are largely ineffective.

5–6 - the essay treats knowledge issues that are relevant to the prescribed title, and demonstrates some understanding of them. 

- some effective links are drawn between areas of knowledge and/or ways of knowing.

7–8 - The essay consistently maintains knowledge issues that are relevant to the prescribed title.

- Effective links and some comparisons between areas of knowledge and/or ways of knowing are present

- The essay demonstrates a good understanding of the knowledge issues.

9–10 - The essay consistently maintains knowledge issues that are relevant to the prescribed title.

- Effective links and comparisons between areas of knowledge and/or ways of knowing are elaborated

- The essay demonstrates a sophisticated understanding of the knowledge issues

B Knower’s perspective

- To what extent have the knowledge issues been connected to the student’s own experience as a learner?

- Does the student show an awareness of his or her own perspective as a knower in relation to the perspectives of people coming from other academic and philosophical traditions, cultures or of a different social status, gender, age?

- Do the examples chosen show an individual approach consciously taken by the student, rather than mere repetition of standard commonplace cases or the impersonal recounting of sources?

Achievement level descriptors

0 Level 1 is not achieved.

1–2 - The essay shows no evidence of independent thinking about the knowledge issues related to the prescribed title.

- There is limited personal engagement with the knowledge issues

- There is no attempt to explore different perspectives.

- There are no appropriate examples.

3–4 - The essay shows very little evidence of independent thinking about the knowledge issues related to the prescribed title.

- There is some personal engagement with the knowledge issues.

- Different perspectives may be mentioned but there is no attempt to explore them.

- Examples chosen are sometimes appropriate.

5–6 - The essay shows some evidence of independent thinking about the knowledge issues.

- There is some personal engagement with the knowledge issues.

- There is an awareness that different perspectives may exist, although there may be little attempt to explore these.

- Examples chosen are appropriate, although there may be little variety in their sources.

7–8 - The essay shows adequate evidence of independent thinking about the knowledge issues.

- There is a thoughtful, personal engagement with the knowledge issues and some self-awareness as a knower.

- There is an acknowledgment of different perspectives and some attempt to explore these.

- Examples chosen are effective, with some variety.

9–10 - The essay shows much evidence of independent thinking about the knowledge issues.

- There is personal, reflective exploration of the knowledge issues and significant self-awareness as a knower.

- There is serious consideration of different perspectives.

- Examples chosen are varied and effectively used.

C Quality of analysis of knowledge issues

• What is the quality of the inquiry into knowledge issues?

• Are the main points in the essay justified? Are the arguments coherent and compelling?

• Have counterclaims been considered?

• Are the implications and underlying assumptions of the essay’s argument identified?

Achievement level Descriptor

0 Level 1 is not achieved.

1–2 - There is no inquiry into knowledge issues, only description.

- There are very few attempts at justifying the main points of the essay.

- There is very little evidence of any awareness of counterclaims.

3–4 - The inquiry partly explores, but largely describes, knowledge issues.

- There is some justification of main points and some coherent arguments.

- Counterclaims are implicitly identified.

5–6 - The inquiry explores knowledge issues.

- Most points are justified; most arguments are coherent.

- Some counterclaims are considered.

7–8 - The inquiry explores with some insight, in some depth and/or detail, knowledge issues.

- All, or nearly all, main points are justified and arguments are coherent.

- Counterclaims are explored. Implications of the essay’s argument are identified.

9–10 - The inquiry explores with a high degree of insight, in considerable depth and/or detail, knowledge issues.

- All main points are justified and arguments are coherent and compelling.

- Counterclaims are explored and evaluated.

- Implications and underlying assumptions of the essay’s argument are identified.

D Organization of ideas

• Is the essay well organized and relevant to the prescribed title?

• Does the use of language assist the reader's understanding and avoid confusion?

Are central terms explained or developed clearly in a way that assists comprehension?

No account should be taken of minor errors unless they significantly impede communication.

• When factual information is used or presented, is it accurate and, when necessary, referenced?

• If sources have been used, have they been properly referenced in a way that allows them to be traced?

- Internet references must include the date on which they were accessed

- Not all essays require sources or references

- An essay that fails to meet the word limit of 1,200–1,600 words will not score above level 4 on criterion D.

- An essay that has no relevance to the prescribed title will score 0 on this criterion D.

Achievement level descriptors

0 Level 1 is not achieved.

1–2 - The essay on the prescribed title is very poorly structured, with little overall organization.

- It is difficult to understand what the writer intends.

- Factual information used to support arguments may contain significant inaccuracies.

- Sources of information and ideas may not be acknowledged and there is no attempt at referencing.

3–4 - The essay on the prescribed title is poorly structured, with limited overall organization.

- It is sometimes difficult to understand what the writer intends.

- There may be some attempt to explain or explore the meaning of terms but this contributes little to conceptual clarity.

- Factual information used to support arguments is not always reliable

- There is some attempt at referencing but it is not complete, nor sufficiently precise to permit tracing of sources.

5–6 - The essay on the prescribed title is satisfactorily structured, with adequate overall organization.

- Concepts are used clearly: if concepts are explained, explanations are generally adequate.

- Factual information used to support arguments is mostly correct.

- Most sources of information and ideas are acknowledged; although some precision may be lacking.

- The word limit has been met.

7–8 - The essay on the prescribed title is well structured, with a clear overall organization

- Concepts are used or developed clearly: some explanations are included, where appropriate.

- Factual information used to support arguments is correct.

- Sources of information and ideas are acknowledged.

. - The word limit has been met.

9–10 - The essay on the prescribed title is very well structured, with an effective overall organization.

- Concepts are used clearly and, where appropriate, refined by helpful explanations.

- Factual information used to support arguments is correct.

- Sources of information and ideas are acknowledged; all referencing permits tracing of sources.

- The word limit has been met.

Comment

- In general, more emphasis is placed on the larger issues (organization and clarity) and less on the more minor ones (factual accuracy and sourcing).

- Meticulous acknowledgment of sources cannot improve the organization of a poorly structured essay.

Presentation assessment

A Identification of knowledge issue

• Did the presentation identify a relevant knowledge issue involved, implicit or embedded in a real-life situation?

Achievement level descriptors

0 - Level 1 was not achieved.

1–2 - The presentation referred to a knowledge issue but it was irrelevant to the real-life situation under consideration.

3–4 - The presentation identified a knowledge issue that was in some ways relevant to the real-life situation under consideration.

5 - The presentation identified a knowledge issue that was clearly relevant to the real-life situation under consideration.

B Treatment of knowledge issues

• Did the presentation show a good understanding of knowledge issues, in the context of the real-life situation?

Achievement level descriptors

0 - Level 1 was not achieved.

1–2 - The presentation showed some understanding of knowledge issues.

3–4 - The presentation showed an adequate understanding of knowledge issues.

5 - The presentation showed a good understanding of knowledge issues.

C Knower's perspective

• Did the presentation, particularly in the use of arguments and examples, show an individual approach and demonstrate the significance of the topic?

Achievement level descriptors

0 - Level 1 was not achieved.

1–2 - The presentation, in its use of arguments and examples or otherwise, showed limited personal involvement and did not demonstrate the significance of the topic.

3–4 - The presentation, in its use of arguments and examples or otherwise, showed some personal involvement and adequately demonstrated the significance of the topic.

5 - The presentation, in its distinctively personal use of arguments and examples showed clear personal involvement and fully demonstrated the significance of the topic.

D Connections

• Is there a balanced account of how the topic could be approached from different perspectives?

• Did the presentation show how the positions taken would have implications in related areas?

• In awarding the higher achievement levels, the emphasis should be more on the quality of the consideration of connections than on the quantity of connections mentioned.

Achievement level descriptors

0 - Level 1 was not achieved.

1–2 - The presentation explored at least two different perspectives to some extent.

3–4 - The presentation gave a satisfactory account of how the question could be approached from different perspectives, and began to explore their similarities and differences.

5 - The presentation gave a clear account of how the question could be approached from different perspectives and considered their implications in related areas.

List of useful websites:

http://en.wikipedia.org/wiki/Theory_of_Knowledge_(IB_course)

http://www.philpapers.org/browse/epistemic-contextualism

http://www.bystrytsky.org/

http://www.educatestudy.com/knowledge/theoryofknowledge/

http://www.questia.com/library/book/enlightened-empiricism-an-examination-of-wv-quines-theory-of-knowledge-by-roger-f-gibson-jr.jsp

http://wundt.uni-graz.at/kst.html

http://www.fordham.edu/gsas/phil/babich/NS1In.html

http://www.librijournal.org/pdf/2004-1pp30-42.pdf

http://www.amyscott.com/OCC%202008%20files/ToK%20Assessment%20Exemplars.pdf

http://aima.cs.berkeley.edu/30-Bibliography.pdf

https://webspace.utexas.edu/cherwitz/www/rpbib.html

http://www.biodiversitylibrary.org/bibliography/23750

http://www.km-forum.org/bib_ey.htm

http://www.rep.routledge.com/article-bibliography/P059

http://www.qualityessays.com/essay/017867.html

http://www.cyberessays.com/lists/theory-of-knowledge/page90.html
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